. Metacognition plays an important role in each phase of listening comprehension. Before approaching the listening task, learners make the prediction, select appropriate strategies (e.g. listening for the main idea) needed for complet ing it, and distribute attention accordingly. While they are doing the listening task, learners keep or change learning strategies by monitoring their learn ing process. When they find out that these strategies are ineffective and lead to failure, they seek remedies fo r facilitating comp rehension. When they finish the listening process, they evaluate effectiveness of listening strategies and skills in listening comprehension. Therefore, if the metacognitive theories can be applied in second language listening, learners can become more active participants in the learning process. Learn ing effects and self-regulated learn ing ability can thus be imp roved. Their learning interests and motivation can also be generated (Wei, 2008) .
C. Instruments for Measuring Metacognitive Awareness
There have been some empirical studies to assess metacognitive awareness of listening (Goh, 2002; Vandergrift, 2005) , but these questionnaires have some shortcomings. Some are too long (e.g., Goh) and some are not comprehensive enough. (e.g., Vandergrift) . Most importantly, none of these self-report instruments followed rigorous validation procedures (Vandergrift, 2006) .
In order to develop a relatively short instrument that can elicit and identify L2 listeners' metacognitive awareness and use of strategies when listening to oral texts , Vandergrift designed The Metacognitive Awareness Listening Questionnaire (MA LQ) in 2006. It is based on the Flavell's theory and Wenden's model of metacognition (planning, monitoring, evaluating and problem solving) (1998), which provides theoretical validation for item construction. Its reliability and the factorial valid ity were examined by SPSS. MA LQ has been tested with a large nu mber of respondents in many counties and at various levels of language proficiency. It can be used to examine students' perceptions of themselves as listeners, their understanding of tasks, and their awareness of the strategies they use to facilitat e listening comprehension.
In China, there is a lack of studies on the difference in metacognitive awareness between skilled and unskilled listeners (Shi, 2009).Th is article tries to use Vandergrift's Metacognitive Awareness Listening Questionnaire (MA LQ) to diagnose the extent to which non-English majors understand and can regulate their listening process, the difference between good listeners and poor listeners in metacognitive awareness, and the relationship between metacognition and English listening abilit ies. It is expected to improve teaching of English listening by developing students' metacognitive awareness and self-regulatory abilit ies.
III. PRESENT RESEARCH

A. Research Questions
The questions to be answered in this research include: 1) To what extent can non-English major be aware of their listening process and strategies used to achieve listening comprehension? 2) Are there any differences between skilled and unskilled listeners in metacognitive awareness? If there is any, in which ways are they different? 3) Is there a relationship between the listening behavior reported in the MALQ and actual listening performance ? 4) Do students who score high on MALQ perform better in listening test than who score low?
B. Subjects
One hundred and thirty-eight non-English majors in Zhejiang Gongshang University participated in this study. They were sophomores fro m four classes. Their majors were Japanese, finance and accounting. These students' length of learning English ranged fro m 11 to 13 years. So many years' English learning enabled them to learn some language learning strategies and have their o wn understanding of L2 listening. That is to say, they had some metacognitive knowledge.
C. Materials and Procedure
A listening comprehension test
A listening comprehension test was administered before the students completed the questionnaire so that they could answer the questions according to their feelings of taking the test. The test was selected fro m cet-4 set in December, 2008. The test required students to listen to 8 short conversations, 2 long conversations and 3 short passages and to check co mprehension by comp leting 25 mu lt iple choice questions, with one po int each. The test was aimed to measure students' proficiency in L2 listening rather than achievement.
2. The questionnaire The Metacognitive Awareness Listening Questionnaire (MA LQ) (see Table 1 ) developed by Vandergrift in 2006 was used in th is study. In order to ensure full understanding, the researcher used its Chinese version translated by Chans Le (2008) .
Immediately fo llo wing the listening comprehension test, the students were asked to respond to the items using a 6-point Likert scale ranging fro m -strongly disagree‖(one point) to -strongly agree‖(six points). Statements 3, 8 a nd 16 were worded negatively so that the respondents would not fall into a pattern of marking only one side of the rating scale. Items 4, 11 and 18 were related to mental translation-strategies language learners should avoid. So for these 6 items, 
The interview
After the students completed the questionnaire, the researcher interviewed nine randomly selected students, which may allow a detailed interpretation of the result, thereby enhancing the reliability of the study.
IV. RESULTS
The data was analy zed through SPSS11. 0. The students' level of metacognitive awareness was determined by the analysis of the results of the questionnaire. Besides, the intercorrelat ions between metacognitive awareness and actual listening behavior were examined by correlating the MALQ scores with listening comprehension test scores. Table 2 is the descriptive statistics analysis of whole samp les . The table reveals the similarity between the means, med ians and the modes. It means the data fro m MALQ and listening comprehension test present normal distribution , which verifies the validity of data. Table 3 illustrates the descriptive statistics analysis of the five factors in the Metacognitive Awareness Listening Questionnaire. The researcher divided the subjects into two groups according to their score in the listening comprehension test. Those 73 students who scored higher than 11 represented the high-score group and those 65 students who scored lower than 11 belonged to the low-score group. Table 4 shows the results of t-test used to analyze the difference in the level of metacognitive awareness between the high-score group and the low-score group. According to the data in table 3 and table 4 , the subjects' average score in metacognition is 3.6529 out of 6, which illustrates a low level of metacognitive awareness of the students in listening. The results reveal that these students are not competent in English listening and lack self-regulation strategies in cognitive activ ities. In approaching the listening tasks, they are just passive recipients in their performance. To a large extent, they rely on teachers and lack confidence in listening comprehension.
A. The Analysis of Metacognitive Awareness
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When comparing the score between the high-score group and the low-score one, the researcher finds a significant difference in their level of metacognitive awareness. The high -score group is better able to regulate their learning and more active in controlling their listening process . That is to say, they are more autonomous in their approach to listening comprehension tasks.
In these five factors in the Metacognitive Awareness Listening Questionnaire, the subjects get the highest score in problem-solving (4.2742). These strategies represent -the problem-solving processes, the knowledge retrieval processes, and the accompanying verification (monitoring) processes‖ (Vandergrift , 2006, P.462) . Learners use what they know to help interpret the text , use the clue in the text to guess the mean ing of unknown words, and monitor the accuracy of their inferences with the process of interpretation. The subjects score high in this factor because of their train ing received in their Eng lish class. In the interview, the students told the researcher they had done some cet-4 exercises in the class and the teachers explained the strategies needed to do the exercises. Most of these strategies belong to the category of problem-solving. Therefore, many subjects are familiar with these strategies and can apply the knowledge into listening comprehension tasks. It also explains why the high -score group and the low-score group show no significant difference in this category.
The mean of directed attention ranks the second and the h igh-score group and the low-score group show big difference (0.4356). The difference has reached significant level. The students are clear about the importance of maintaining attention because the incoming informat ion disappears in a flash in listening comprehension. The result of the interview reveals that the students who scored low in the listening test are very an xious because of too many difficulties in co mpleting the task. Thus, they are more likely to lose concentration and give up.
The score the subjects got in the factor of plan-evaluation is not high (3.4739) and there is a significant difference between the high-score group and the low-score group (0.4364). The students who were interviewed told the researcher that their teachers placed less emphasis in the strategies of plan-evaluation. Actually, these strategies are difficu lt to explain in instruction. Many of the strategies are related to monitoring in the listening process and the skills involved are difficult to manage. Consequently, the students are not good at this aspect. According to many researches, good listeners can regulate their learn ing process. They have goals in mind before approaching the listening task, making adjustments when problems appear and evaluate the effect iveness of their listening strategies after finishing the task. But poor listeners do not show purposeful nature of the co mprehension process. They do not have plans so they cannot adopt effective strategies according to different listening tasks. They seldom check their satisfaction with the ongoing interpretation. They do not reflect on their listening efforts afterwards. (Lin, 2002) .
The mean of mental t ranslation is also relatively low (3.2367) and the high -score group and the low-score group show no significant diffe rence. This is a strategy learners should avoid in the listening process. If they always translate the information into their mother tongue, the speed of processing information will be very slo w. Consequently, they will miss a lot of informat ion and fail to fully understand the listening material. Apparently, these subjects still rely a lot on their mother-tongue, which should be overcome in their English learning.
The subjects scored lowest in personal knowledge (2.4879), with no significant difference bet ween the high-score group and the low-score one. It is possibly because theses subjects are not good at English listening, in wh ich they do not have a lot of pract ice. Accordingly, they do not have enough confidence in second language listening and avoid the practice. When interv iewed, these subjects said they spent more t ime on vocabulary and reading instead of listening, whether in class or out of class. Thus a vicious circle occurs because lack of successful experience in English leads to low self-efficacy and high level of an xiety in second language listening.
B. The Relationship between Metacognitive Awareness and Listening Performance
The Pearson correlation coefficient between metacognitive awareness and listening performance is listed in table 5. According to table 5, there is a pattern of intercorrelations between metacognitive awaren ess and listening comprehension but the correlation is weak (0.280). The result reveals that metacognitive awareness influences listening performance in an indirect way. It only plays a positive role in the organization and planning of listening performanc e. So it has to work together with other cognitive strategies to improve listening comprehension. Besides, the process of listening co mprehension is so comp lex that it is affected by many other factors, such as age, gender, motivation and learning style. Metacognitive alone cannot determine the result of listening comprehension. In addition, these subjects didn't score high in this listening test because it was too difficu lt for many of them. Therefore, they are less likely to 508 JOURNAL OF LANGUAGE TEACHING AND RESEARCH benefit fro m metacognitive awareness. Among all the metacognitive strategies, the intercorrelation between planning -evaluation strategies and listening comprehension is significantly h igh (0.3331). It proves that those students who use more planning, monitoring and evaluation strategies are more likely to perform better in second language listening. Table 6 shows t-test of the influence of metacognitive awareness on listening performance. The subjects are divided into two groups according to the mean of the responses on the survey (3.65), Table 6 reveals that the students with different metacognitive level performed significantly differently in the English listening test. Those with high level of metacognitive awareness scored higher in the test. They can successfully regulate the process of L2 listening comprehension and they are more autonomous in language learn ing. Therefore, thy can fin ish the listening task more effectively. In contrast, those with low level o f metacognitive awareness scored lower in the English test because they lack the ability to regulate their cognitive activ ities. They cannot consciously mon itor or evaluate their process of L2 listening.
C. T-test o f the Differences in Listening Performance Resulted from Metacognitive Awareness
D. Summary
This research has produced the following results: 1. These non-English majo rs do not show high level of metacognitive awareness. According to the means they reported in each category of metacognitive strategies fro m h igh to low, the order is problem-solving, directed attention, plan-evaluation, mental translation and person knowledge.
2. The high-score group and the low-score group show significant difference in metacognitive awareness. Among those five categories, the difference in planning-evaluation and directed attention is significant.
3. There is a weak correlation between metacognitive awareness and listening c omprehension. Those who report higher mean of plan-evaluation are more likely to have higher L2 listening ability.
4. There is a significant difference between the students with different metacognitive levels.
V. DISCUSSION
Fro m this survey and test, the researcher draw the conclusion that these non-English majors lack metacognitive awareness in second language listening, especially self -efficacy. Teachers can help them improve their metacognitive aware in the following ways.
Firstly, MALQ can be used to determine the students' current level of metacognitive awareness and help the m understand their problems fro m an objective perspective. It can also be used to make the students become more aware of their listening process and relative cognitive activit ies.
Secondly, the students' metacognitive knowledge should be enriched. The result of the research reveals that there is only weak correlat ion between metacognitive strategies and proficiency in L2 listening comprehension. Metacognitive knowledge can be effective only if it is applied into practice. So, in English teaching, teachers should help the students combine metacognitive knowledge with listening practice and introduce listening comprehension strategies according to different tasks. In this way, the students can apply metacognitive strategies into specific contexts and understand the functions of metacognition in the practice.
Thirdly, various ways can be tried to imp rove learners' monitoring abilities. Teachers can organize the discussion among students on metacognition. Discussion may focus on a certain topic, such as -how to practice s econd language listening after class‖, or -which listening tasks are helpful in imp roving listening abilities‖. It can also center around a certain listening task. Before doing the task, the students can discuss its specific object ive, strategies that can be used, potential problems and ways to solve those problems. After they comp lete the task, they may discuss effectiveness of the strategies and the factors that contribute to success in finish ing the listening task. In this way, the students can understand the functions of metacognition in a co mprehensive way and identify the factors that may lead to success and failure in their listening practice. Thus, they can conscious ly use appropriate strategies in other listening tasks.
Fourthly, given the fact that non-English majors do not have many English classes, teacher should guide the students in spending more time after class in practicing English listening. Large amount of listening practice is a prerequisite for improving listening abilities. And only in listening practice can students fully understand the importance of metacognition. Teachers can ask the students to make appropriate plans in accordance with their o wn abilities. When choosing listening materials after class, the students should avoid those far beyond their abilit ies. In experiencing success repeatedly, the students can gradually gain confidence in English listening.
In summary, through training in metacognitive strategies, students can shoulder more responsibilities in the process of learn ing and learner autonomy can be pro moted. When the students can control their learn ing effectively, they will become more interested in language learning. As a result, they are more willing to invest more time in autonomous learning in English listening after class. To help students become mo re autonomous and successful learners is the ultimate objective of language teaching.
VI. CONCLUSION
This research investigated the metacognitive awareness of non-English majors in English listening and the relationship between metacognitive awareness and listening comprehension. This study is limited both by the small size of the participants and the nature of the listening test. A study of this should be replicated with more different groups of learners. Future studies should also use listening materials which are more authentic and closer to the students' current listening level. Finally, how to give the students training in metacognitive strategies and shorten the distance between metacognitive knowledge and listening practice provides a large research area for further research.
